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Whole person education:

» develops the whole person — intellectually, spiritually,
and ethically;

» grounds teaching and learning in academic, social,
and moral concerns;

» fosters critical thinking and develop sound citizens.

student-centered learning

v' students’ interest drives education.

v' offers students the opportunity to decide : what
material they learn and how they learn it. (personalized
learning.)

v' engages students as leaders and decision-makers in
their own learning.



POA & SLA

~. The further-revised POA(2018)

~

Leaming- | Input-output | Multi- | Core competencies- Output- | Input- | Selective | Assessment

‘ (Dteaching principles @teaching hypotheses
centered | integrated | cultural uw driven enablod learni being learni

®teachmg procedures

MT=Motivating uor A uor ENA ot e
EBL=Enabling
E_ASS

ASS=Assessing
\ Teacher-guided & T-S oo-oomtructed

Krashen: SLA

Learnt Knowledge

Affective
filter (Monitoring)
Comprehensible ' - 1
input e l:ngt-xa.g} — Acquired ——— Output
| cquisition it
Device (LAD) 8

The Input Hypothesis Model of 1.2 learning and production (adapted
from Krashen, 1982, pp. 16 and 32; and Gregg, 1984)
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THE REVISED BLOOM'S TAXONOMY 6 LEVELS OF LEARNING

Blli&create
TEMY evaluate
T analyze

K F apply

IR understand

1C1Zremember

>

Deep learning
Ss-centred

Active learning
Self-motivated
Application -oriented

Machine learning
T-centred
Passive learning
Self-motivated
Test-oriented




CBlI PBL EA:

Value-oriented
Learning to be

AR

()
CONTENT
‘ Project-based learning
» Core competence
FORM . USE » Critical thinking
» Vocabulary » Research skills
» Grammar » Problem —solving
» Authentic » Collaboration
sources ity
2 SO > Cl;iatIVIty
T8 = AIA= HE %%ﬁb

Integration of language and contents ensures meaningful, interesting learning;
Project-based learning enhances the development of key or core competence.



TBL

A gap of some kind

Ss use or share resources

A focus on meaning

An out come rather than the
display of language correctness

Task-Based Language Teaching (TBL)

» Facilitate meaningful communication
and interaction;

» Focus on performance, authenticity,
real-life outcomes;

» Tasks are the center of teaching;

HMEERITEREX M. E(@ o) ERAZESIES L
THORE 3 (deep learning ) BY& 4,
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Teaching
Design
_ . L Technigues and
Objectives to be Materials to be Activities to be .
. . resources to be Evaluation
achieved covered Involved Used
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Questions

What do | want
students to

learn?

What teaching

How will I S

. and learning

check for e s

m— activities will |
understanding? ot
use?

Steps

6.Engage and
cooperate within
community of
practice

5.Monitor and
assess
language
development

1.Know your

students

2.Create
condition for

learning
3.Desine
language
lessons

4. Adopt

lesson
delivery as

needed



BEFORE & WHILE PLANNING

Writing lesson plans ensures that you are
* addressing the requirements of the curriculum;
-What state or national standards are you meeting?

-What does the curriculum from your state / your district
/your college require?

 effectively planning teaching time;
* using the best strategies to address student needs.

Before Writing the Plan, begin with the
“end in mind(OBE).
: Ask the following guestions:
- vWhat do you want the students to learn
: from this lesson?
' v'What are the needs of your students in
: meeting the requirements of the curriculum?;

S U I

o e e 1

gIWhiIe-pIanning

* Know our audience

* Familiar with teaching contents
* Teaching steps or procedures

* Be flexible in case of emergencies
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LOGICAL SEQUENCE OF TEACHING DESIGN

— formulation of objectives;

te\l
— ( oyliabus desid

— organization of content; Stad

— organization of learning activities;

—formative and summative evaluation or assessment
suggested by Taba (1962)
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Arranging cognitive skill structure from the simplest to the most complex

Define.
Name.

Match.
Select.

Diagram.
Outline.

Subdivide
Discriminate

Estimate.
Predict.
Explain.
Summarize.

Categorizes.
Rearranges.
Combines.

Composes.

Compute.
Demonstrate.

Apply.
Prepare.

Compares.
Criticizes.
Justifies.

Supports.



COGNITIVE SKILL

Bes,

ChOose

Prinh
\Defend

Value

Use Knowledge
Tpply

o
~0to Parts e

New Situations

- ~oblems




SPECIFICITY OF OBJECTIVES

Compare the two sets of statements for the objective of the lesson.

To learn the use of comparative  Able to use a number of comparative adjectives to compare

forms of adjectives. things or people.
Read the following paragraph Read the following paragraph and determine what the main
and then we will talk about it. idea Is and supporting details are. Be prepared to talk about

why you chose the main idea and why you know that some
things are supporting details.

To do a role play. Can role play the dialogue between Mary and Tom about Al
application .

The first instruction has no cognitive purpose The instruction tells students to analyze the information and

from the students’ standpoint, they will simply then to be prepared to contribute evidence and explain
be reading without a knowing what they are their thinking.

supposed to do with the text..
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— MEHZFTHF: progress from known to unknown:
— ARZBEIEH: appropriate size of teaching units;
— EIMAFRZHE: a proper variety of presenting;

— T MIE:  teachability;

— NRBSEAHM: practical ,connect to life and work.



Reading & Writing

A caregiver hugs an orphaned giraffe
at Sarara Camp In northemn Kenya.




e

objective

BOPPPS

Pre-
assessment

Post

assessment

Participatory
learning

Assesses prior knowledge by reviewing
previous materials relevant to the current lesson. (matching)

Provides a broad overview of the content and concepts to be
taught and focuses the learners’ attention on the new lesson.
(relating the objective to learners’ own lives)

Teaches the lesson content and concepts.

(introduce information through a variety of modalities by
visuals, realia, description, explanation, and written text. )

Models the skills and provides opportunities for guided
practice.(learners work in groups, in pairs, or
independently to practice the skills, concepts, and
information presented )

Assesses each learner’s attainment of the objective.(oral,
aural, written, or applied performance assessments )

Provides activities that help learners apply their learning to

new situations or contexts beyond the lesson and connect it
to their own lives.



To convey information:

* |ecture, selected reading, information gap ,case study, information transfer--
To involve people:

* role- play, pair work, group discussion, written work::

To teach a skill:

demonstrate, workshop, guided practice:

To pool thoughts

* brainstorming, discussion:-

To reinforce memory:

* written work, practice with coaching
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* How will | know if students have achieved the learning

objectives of a particular lesson or an entire course?

* What am | willing to accept as evidence that students
have achieved the objectives?

Self-evaluation/ reflection (check list)

After each lesson, teachers are encouraged to keep a
brief account of what happened in the lesson, which
may include :

» Feelings about the lesson;,
»> Ss’ performances, unexpected incidents;

» Things went wrong or to be improved for next
lesson.

Assessment

D - ¢

Learning

i ™

Text
i Tithe:

Student
i Mame:

STUDENT READING STRATEGIES CHECKLIST

Before
Reading

O ook at clues in the title and pictures

| determine if the story is fiction or non-fiction

O 1 predict what the story is about, or what | will learn

| predict what the main character might need

| decide wiy D want to read the story

O 1 predict the meaning of new vocabulany

1| determine what | might already know about the topic

4 4

During
Reading

e "y

(/L_.'I | predict what might happen next in the story \\\

L1 predict how the story might end

1 decide how the story reminds me of something in my Iifeg

0i determing how i feel about the main character ar events

O think of questiaons | have about the text or character

Qi stop when & word or phrase doesn’t make sense and
correct it

Qiidentify parts of the text | don"t understand

Qiidentify impartant parts of the text

D1 re-read the text to understand confusing parts

After

Reading

/LI_I discuss o consider the main idea in the text _\

Qi determine what the author is trying 1o wll me

O decide how the story or text made me feel

U1 determined what predictions | had were fight or wrong

O retell er write the sequence of events in the story

Qi identify clues in the text to help me understand the
meEaning in the stary

O return to the text for evidence to prove my points abous the

N /

© Action Potential Learning
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What is vocabulary?

» According to curriculum standard issued in 2021
Fundamental Module 1800-1900; (X 55: 1500-1600 &5
2000-2100 &EH:2300-2600)

Developing Module 2700-3000 (&Hli+400)

spelling, regular and irregular form, pronunciation, stress,
Intonation, suffix prefix

denotative and connotative meaning

use

collocation, in appropriate grammatical forms, level of formality
etc..

What it means to
know a word?

1) recognize it In its spoken or
written form:;

2) recall it at will;

3) relate it to an appropriate
object or concept;

4) use It in the appropriate
grammatical form: writing ;
speak

5) In speech, pronounce it in a
recognizable way:;

6) In writing, spell it correctly
goes with, I.e. in the correct
collocation.



Vocabulary

Match the words or expressions in the three columns. Use the example to help you.

e

Q1: Has anyone heard of compound words?

Q2: What do you notice about these words?

seatbelt: seat+ belt= a belt designed to hold a person

1. fire station —__ police officer a football match
2. hospital waiter serves food
" N ,
3. library actor meat, fruit and vegetables
4. police station = firefighter books
\\\_ -
5. restaurant spectator —{ helps in an emergency
6. stadium nurse helps when you are sick
7. supermarket librarian a play or musical

8. theatre

shop assistant

helps stop criminals

steady in a seat
snowman: snow +man=a man made out of snow

) Match a word from Box A with a word from Box B to make ten
compound nouns. Write them in your notebook.

S

sun roller hill
r i
ot Ferris wild
SNOW
foot boat fun

B ride

slide

wheel
top

animal

rise
board
coaster

path

Butterfly #/= butter + fly ?

v You can fiiure out the meaning from the -

which can help you figure out some
pretty big words!

v" you will have to look for other _ in

your reading to figure out the meaning.
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READING & WRITING

1 Look beyond what you do for a living, or have as a hobby Contextual word guessing

2 Let’'s Have a Bite-of the World Topic sentence

3 The greatest wealth i1s-health Word-attack skills: Compound word
4 Learning is the eye of the mind Understanding infographic

5 Example is better than precept Scanning

6 Going slowly doesn’t matter, while Keepimg on going counts Creating a mind map

7 You really can change the world If you care enough Facts and opinions

8 Tell China's stories to the world Index reading

(PINEEIET
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}ﬂ ‘I% Key Areas of Onboarding Training 2018

i

Mandatory compliance training

(health & safety, fire awareness etc.) S537%

Processes, procedures & business practices 46%

Technical skills development training

Soft skills development training

Company values, mission & culture

Products & services training

Technology, tools & systems

% ‘20% " 40% 160%

0

Duration of Onboarding Training 2018

Which country publishes the most books each year?
6 months - 1year 1day

1% 20%

440,000 304,912 184,000 139,078 101,981 93,600 90,000 3.6 months
400 4%
300 1-3 months
10%
200
) E
35 o s X X
China us UK Japan Russia Germany india 1week - 1 month 1week
27% 38%
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My work graph

Mon

Tues

Wed

Thurs

Fri

Sun

cabulary
“increase sharply”
“is/remain steady” peak
“grow slowly” “decrease steadily”
“decrease rapidly”
“reduce spending”
“increase steadily”
plummet/plunge
“fluctuate wildly”




Match the phrases below to the lines on the right.

remain steady
fluctuate
increase slightly
decrease sharply
decrease slightly
increase sharply
drop sharply

stay the same
go up a little
go down slightly

37

* 1 Then profits will increase
for the rest of the year.
2 Costs will decrease
slightly for the next few
years.
3 Costs have been rising
for the last year.
4 | think profits will drop
for the next two months.
5 Profits have remained
steady for the last 6
months.



Describe the followings
BLOOD SUGAR LEVEL

v .|
- ..‘L‘

e S VSRV |

------

s
i

&=

1. | think I'm quite healthy.
My heart beat is steady. . ]
1. The patient’'s blood sugar level fluctuated wildly after

she ate a big meal.
2. It got really hot. The temperature increased sharply

during the day.
3. Apple's profit increased sharply after the release of

IPhone with 5G

38 10 We are seeing an increase
5% sales each year.




Il Consumer Concerns About Self-Driving Cars

% of respondents naming the following reasons for their reluctance to use self-driving cars

Wouldn't feel safe 50%

45%

Want to be in control at all times

Don't want the car to make mistakes 43%

30%

Driving is a pleasure for me

27%

Don't know enough about the technology

Wouldn't trust it in mixed traffic 26%

Unwilling to pay for self-driving functionality _ 25%
Concerned that the car could be hacked _ 23% L L

Scaffolding

How to begin a description?
Let me show you this bar graph...

Let’s turn to this diagram...

I’d like you to look at this map...

If you look at this graph, you will notice...

Let’s have a look at this pie chart...

If you look at this line chart, you will understand.

To illustrate my point, let’s look at some charts...



Evaluation—Writing

Self- assessment

Peer assessment

Group assessment

4 Teacher
assessment
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THANKS |

We do not learn from experience. FEEEE e — R
We learn from reflecting on experience. & BHMBIRFESA A . S 1

John Dewey- EIMBIRE N B T
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